
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How we Provide Feedback at 
Tudor School 

 

This document aims to give all members of the school community clear guidance with 

regard the rationale, principles, strategies and expectations of effective marking and 

feedback at Tudor Primary School. 
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Rationale 

 
Research shows that feedback is the most important factor in pupil learning. 

Studies of feedback reviewed in the Teaching and Learning Toolkit found 

that ‘on average the provision of high-quality feedback led to an 

improvement of eight additional months’ progress over the course of a year’. 

As a result, Tudor Primary School is committed to providing high-quality, 

relevant and timely feedback to children. 

 

Marking is an essential component of feedback, but they are not the same 

thing. Marking is focused upon checking and correcting, whilst feedback is 

more focused on how successful something is and how it can be improved. 

This document outlines how, at Tudor, we are placing our emphasis on 

providing effective feedback to enable our students to achieve better 

progress. 

 

“At its heart, it is an interaction between teacher and pupil: a way of 

acknowledging pupils’ work, checking the outcomes and making decisions 

about what teachers and pupils need to do next, with the primary aim of 

driving pupil progress.” (2016 Independent Teacher Workload Review Group) 

 

Feedback is effective when it is timely (not too late after the 

task), frequent (not too scarce) and acted on (not ignored). There are many 

ways this feedback can be provided, for example:  

 Peer marking and evaluation 

 Self marking and evaluation using prompts etc 

 Whole class oral feedback 

 Shared whole class critique 

 Using example models 

 Online/written answer quizzes with instant scores and feedback 

 Recording of feedback and next steps via online resources 

 1:1 and group modelling and feedback 

 Use of prompts and symbols in work 

 Written feedback 

 

 

Feedback should maximise the responsibility pupils take for self-checking, 

correcting, editing and redrafting their work.  

Additionally, it should also maximise preemptive teaching, preventing 

frequent errors and common misconceptions; it minimises laborious, slow, 

reactive written comments.  

“The quality of feedback, however given, will be seen in how a pupil is able 

to tackle subsequent work.” (2016 Independent Teacher Workload Review 

Group) 



 

With this in mind, all marking by teachers should be “meaningful, 

manageable and motivating” (2016 Independent Teacher Workload Review 

Group). This means trust is placed upon each teacher to adjust and vary their 

approach (within these our school guidelines) as necessary and to use this to 

inform subsequent planning and teaching. This should always be balanced 

against workload considerations and ensuring the pupils are motivated to 

progress. 

 

Aims 

 
We aim to: 

• Provide a consistent approach throughout the school, so children are 

familiar with the methods but adults are able to adapt as appropriate; 

• Use marking as a tool for formative on-going assessment; 

• Raise standards by encouraging children to have a ‘growth mindset’ and 

improve on their last piece of work; 

• Increase children’s self-esteem through praise and positive comments; 

• Create a dialogue between teacher and child which will aid progression; 

• Encourage pupils to always be the first markers of their work. 

 

 

 

 

 

 

 

 

 

 

 



The Tudor Approach 

 
Modelling taking place during a lesson with adult working in child’s book 

 

The main focus of our approach to providing feedback is on giving quality 

feedback during lessons. This is the most prompt, meaningful and easy to be 

acted upon form of feedback. This is indicated through modelling by adults 

on pieces of work with regularity (see appendix 3 for examples) and 

evidence that children have been editing and improving their work (see 

appendix 4 for examples). Although adults should still read pupil books, score 

exams, etc after the lesson is completed; written feedback is only usually 

given by adults if they have worked with that child in the lesson and they do 

so there and then. There is no expectation for written next steps or error 

checking to take place within books after each lesson. 

Prompt feedback and marking enhances assessment by feeding into 

planning. So any additional marking should be completed by the next 

session, with feedback being acted upon within that lesson. In all cases, it is 

important that all work is valued by the adults. 

 

This is indicated by an adult adding their initials and marking how successful 

the child has been against the learning objective. The use of triangles to 

assess how successful that child has been is a recommended method, but 

the method chosen should be clear and appropriate for the child.  

 

The main focus of the feedback provided will be against the Success Criteria 

but it should include other areas as appropriate. Teachers will complete a 

feedback sheet for each session as a way of recording, organising and 

assessing feedback. This sheet does not need to be completed in detail; 

mention every child or even have something recorded in each box every 

lesson. They are there to be used as each teacher feels most comfortable 

(see appendix 5 for examples of completed sheets). 



 

Children should be encouraged to edit and redraft wherever possible using 

an alternative colour. Children should be provided with appropriate time 

(usually at the beginning of the next lesson) to hear feedback and respond. 

This could range from a few minutes to a whole lesson for longer pieces of 

writing. Support during the process is vital and acknowledgement of these 

improvements on occasion is helpful in motivating the children to complete 

this to a high standard.  

 

Self and Peer-assessment/marking of work is vital and this must be 

encouraged. Where this is being done, pupils need to be given clear 

guidelines how to self and peer assess (appendix 1) and the use of age 

appropriate success criteria supports this.  The ultimate goal is self-assessment 

that is genuine and productive.  

 

When an adult is writing into a child’s book it should be done so in pink pen. 

This is to enable the modelling to stand out and to keep consistency across 

the school. Children may do their edits in a way that is appropriate for them, 

but it should be distinguishable from the initial work and adult intervention. 

 

With these in mind, the following set of guidelines outlines our approach, 

which is used and adapted for each lesson and child as appropriate by the 

teacher. 

 

 

 

 

 

 

 

 

 

 

 



What is Expected 

Before each lesson 

 A child friendly Learning Objective must be planned and clear success 

criteria must be considered (this can be set and planned in a variety of 

ways – see appendix 6 for examples) 

 Time planned into lessons to provide feedback and allow children to 

respond to this feedback and enable them to show progress (This 

should occur before most English and Maths lessons and some 

foundation subject lessons as a minimum) 

During each lesson 

 All adults should provide verbal feedback to scaffold the learning of 

pupils (these do not need recording unless doing so will benefit the 

child) 

 All adults should model directly into children’s books on a regular basis 

during lessons. Aim of at least once a week in English and Maths. These 

should focus on identifying areas of difficulty and ways to move 

forward. Initials should be added of the adult who supported the child 

 If a child has been supported or worked as part of a guided group this 

should be recorded. (See appendix 1 for code) 

 Praise should be provided to children in a variety of ways, these 

include: verbal praise, work being selected as models, stickers, merits 

and gold awards. 

 Children should look to develop self and peer assessment skills and be 

‘the first markers’ of their work. Time dedicated to this within the lesson 

will allow this to be more effective. Where children mark each other’s 

work they should follow the marking code (appendix 1) as appropriate 

 Adults can make some notes on the feedback sheet during the lesson 

with their observations. 

 

Before next lesson 

 Adults should read children’s work and indicate that this has happened 

by adding their initials and assessing how successful that child has been 

against the learning objective (e.g. use of triangles). 

 A feedback sheet for the whole class should be completed and stored. 

 When appropriate – examples of good work and work to be improved 

need to be identified and modified if necessary. 



 The feedback sheet should be used to inform planning. 

 

By following these steps we will help to ensure consistency in our approach 

and make sure effective feedback is provided. Some details however will be 

adapted depending on each lesson, subject, and year group being taught. 

For example in Year 1, the same feedback sheet may be used for multiple 

lessons as it is the same lesson being taught but to different groups (See 

appendices 3, 4 and 5 for further examples).  

The process of writing written comments and highlighting errors is not 

expected. It is a way of providing feedback that can be useful on occasion 

and for specific pupils, but it is also time intensive and there is little research to 

suggest this is the most effective form of feedback. If anything it can make 

some pupils reluctant to find and spot their own errors. However this 

document allows individual teachers the freedom to provide feedback in a 

variety of ways according to their own professional judgement. 

When judgments are being made to support your development of high 

quality feedback, they will centre on how your impact has made the quality 

of work improve. The key in this will be modelling within books, as will 

children’s edits (supported by your feedback sheets) and application of the 

consistent approach outlined above. 

Below is a more detailed outline of how this approach how this can be used 

specifically with extended writing and maths. This approach is not 

appropriate for every lesson and setting but does give a clear example of 

good practice. 

 

 

 

 

 

 

 



Providing Feedback on Extended Writing 

To summarise 

The teacher scans the work in pupils’ books, makes notes on what has often 

been misunderstood, and runs through the common misconceptions with the 

whole class the next day. Pupils have time to look over their own work and 

correct their mistakes. 

In more detail: 

 After a lesson, an adult looks through the class's work and notes down 

any common mistakes or misunderstandings (recorded on feedback 

sheet) 

 The adult assesses how successful each child has been against the 

learning objective (e.g. use of triangles) and initials the work 

 Adults should also identify specific examples of work to use in the 

feedback during the next lesson  

 At the start of the next lesson, the teacher shows an example of a 

piece of good work completed by a pupil (this is not anonymised, and 

the teacher will aim to use each child’s work at least once) 

 The teacher highlights the good aspects of the work to the whole class 

- for example, descriptive language or perfect punctuation 

 Next, the teacher shows an (anonymised) piece of work that needs 

some improvement – this could be a specific example or a draft from 

the adult which is influenced by mistakes from the class 

 They correct mistakes and make changes in front of the class 

 The class then spends 10 minutes (or an appropriate period of time) 

working in mixed-ability pairs to proofread their work and make 

changes as necessary. Alternatively, they may work in groups to 

proofread a typed-up piece of work (usually with adult support) 

 The class then works on editing or redrafting their work. This involves 

changing the content, and thinking about the effect on the reader 

and how to move their work to the next level 

 Children how have been identified as needing additional support 

should be a priority during this time 

The approach can be described as ‘strategic minimal marking’. The 

teacher starts with the assumption that no pupil actually needs much help 

to edit their work, aside from the scaffolding and modelling already 

provided in the lesson, and does as little as they need to help them edit. It 

works on the basis that the whole point of feedback is actually to 'feed 

forwards', and ensure the pupil knows what to do next time. 

Pupils who need more help on something may get a prompt when the 

teacher looks at their books. Teachers could write a word or phrase (such 

as ‘missing words’ or ‘full stops)’ so the pupil knows to focus on that 



aspect. Use of symbols may be more appropriate for younger children 

and approaches are adapted as appropriate.  

If the child needs more support, the teacher can write the prompt as 

above but highlights a specific section to help the pupil find the error. 

Pointing out individual errors is the last resort and is only done when a pupil 

is really struggling.  

When providing this feedback, adults should consider if guidance, direct 

modelling or alternative forms of feedback would be a more successful 

strategy. 

This process takes more in-class time than the previous system of written 

marking. As whole lesson could be spent reflecting on a previous lesson's work 

if it was a longer piece of writing. 

Consequently, the school runs fewer literacy units than it used to, but this is in 

line with the school’s 'mastery’ approach: focusing on deeper content 

knowledge rather than more content coverage.  

Some additional notes to support the editing process 

 The 'editing' section of the lesson has been split into 2 sections: 

proofreading and editing. Proofreading focuses more on spelling, 

punctuation and grammar errors. Editing focuses on redrafting the 

content and style of the piece 

 For pupils who need more help (mostly those in years 1 and 2), a 

teaching assistant could provide a prepared piece of work (which isn't 

the pupil's own) with one type of error for them to fix. If the pupil needs 

further help, they'll work on simply highlighting the mistakes as a first 

step towards being able to edit their own work 

 Teachers add more challenge for pupils who are more able. They 

provide pupils with an additional pointer to develop their writing to the 

next level: they'll tell them to consider the impact on the reader and 

"think about which other descriptive words could be used to describe 

X", for example 

 

 

 

 

 



Providing Feedback in Maths 

To summarise 
Pupils are taught to self-check their work in lessons, as they go along. The 

teacher then doesn't have to check calculations after the lesson and 

pupils don't have to wait until the next lesson to find out they have 

misunderstood a concept. 

In more detail: 
 The teacher uses a visualiser/WB to model ways of checking that 

lesson’s problems; for example, they might show pupils to add numbers 

in a different order to check their addition. There could also be prompt 

sheets handed out which include questions to help pupils find their 

mistake (See appendix 2) 

 Where work has specific answers – these should be available to the 

children. After an appropriate number of calculations (e.g. 4 or 5), 

pupils should check their answers themselves 

 If they have a misconception or misunderstanding, they first try to fix 

their mistake themselves; then they ask a peer for help; then a group of 

their peers; they then alert an adult (‘3 before me’ system) 

 If they are feeling confident they should be able to raise their level of 

challenge 

 During and after a lesson, an adult looks through the class’s work and 

notes down any common mistakes or misunderstandings on the 

feedback sheet 

 The adult assesses how successful that child has been against the 

learning objective and initials the work 

 As appropriate, the adult will then go through good and bad examples 

with members of the class and children are given some time to tackle 

problems again 

 

As children progress through the school, this should encourage better peer 

marking – make sure you encourage peers to do the sums again rather 

than just checking against their own answers. This should be developed 

alongside encouraging pupils to develop their self-checking skills. (see 

appendix 2 as to how this can be done). 

 

Careful management of the answers (and children not just copying these) 

needs to be a priority. 

 

 

 



Providing Feedback in Other Curriculum Areas 

The teacher will complete a feedback sheet for these lessons. These have a 

space at the top of sheet to help with the assessment against the curriculum 

objective. The feedback should be focused on the subject skills that were the 

focus rather than placing too much focus on the writing skills.  

When appropriate, time to revisit and edit work should also be included and 

misconceptions and next steps should still inform planning. This could be 

before the next lesson or before the next lesson which covers similar skills. E.g. 

When working on map skills in Geography, it may be appropriate to provide 

the feedback next term before the next time they do map work within a 

lesson. 

Work should still be initialled and assessed against learning objective.  

Storing Completed Feedback Forms 

Once completed the forms should be stored in an organised folder. The 

folder should be organised so it is clear where specific lessons forms would be 

stored (e.g. by subject or date). This should be readily accessible to the 

teacher and other adults but GDPR should also be considered. 

A good suggestion would be to include a tick sheet at the front to identify 

when modelling within lessons has taken place to ensure coverage of all 

children. 

An example a log sheet  



Appendices 

Appendix 1 

Marking Codes (used by children and adults when necessary) 

What will be marked Symbols 

Positive comments relating to Learning Objective 

and 

Success Criteria 

 

 

Spelling error 

 

Underlined 

 

Use a thesaurus to improve word quality 

 

Th 

 

New paragraph  

 

// 

Missing Words  

 ^ 
Correct answer 

  

Corrected answer 
C 

Incorrect answer 

 .  
 

Work completed with support  S 

Guided group GG 

Incorrect use of uppercase and punctuations O (circled) 

Grammar 
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Appendix 2 

Self checking in Maths 

To help children to check their calculations we need to teach them specific 

methods to do so, rather than just relying on the answers. For example, pupils 

might repeat a calculation in a different coloured pen and check they’ve 

got the same answer. Here, we remind them that for addition calculations 

involving more than two numbers, adding the numbers in a different order is 

an even better way of checking. 

We can also provide prompt sheets to help pupils who are struggling to 

identify their mistakes. These can be shared at the start of a lesson. In effect, 

these are just a process success criteria, but recasting them as an error-

spotting checklist means pupils have to engage with it on a deeper level. 

See below for two examples of prompt sheets: 

 

https://s3-eu-west-1.amazonaws.com/thirdspacelearning-production/uploads/thirdspacelearning/production/no_expiry_image/file/7599/feedback_1.PNG


 

You can even use these for teaching at the start of the lesson. The lesson 

might, for example, feature the teacher deliberately getting a calculation 

wrong, before using the checklist to find their mistake.  

It is key pupils internalise what they are doing (over the course of several 

lessons) so that they no longer need a written checklist. The aim is to get the 

checklist stored in their long-term memory. Giving pupils work to ‘mark’ from 

fictitious peers (with all the common mistakes) is another good way of 

developing this. 
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Appendix 3  

Modelling within lessons 

 

Bar model support 

 

Maths modelling year 5   Maths Modelling in LKS2 



 

Modelling at the start of writing (with various success criteria and 

edits after the lesson) – LKS2 

  

Modelled writing during lesson – Year 4 



Appendix 4  

Peer Marking and Editing 

 

Editing after teacher feedback – Year 5 (VF not needed) 

 



 

First draft with adult modelling which has been rewritten using a 

editing flap – Year 5 



  

Peer feedback followed up by self editing – LKS2 



 

Year 6 peer and self editing – with basic non specific success 

criteria needed for TAF 

 

Same Year 6 piece but rewritten after edits 



Appendix 5  

Completed feedback sheets 

 

Year 6 Extended writing example Year 3 Feedback sheet 



 

Year 6 Maths feedback sheet  Year 3 Feedback sheet 

 

Year 4 English feedback sheet    Year 4 Maths Feedback sheet 



Appendix 6  

Success Criteria examples 

 

Year 1 example of writing success criteria 

 

Year 5 example of expanded success criteria – generated by the 

child himself – for extended writing 



 

Year 5 example of Maths success criteria to how assessment also 

 

Learning Journey success criteria example 


