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Early Years Foundation Stage at Tudor

Together we create a happy and caring community where all our children love to learn

and want to achieve.

At Tudor Primary School we aim to provide the highest quality care and education for all our
children thereby giving them a strong foundation for their future learning. These foundations begin
in the early years. Working alongside parents, we build a curriculum that is led by the children’s
interests and is accessible to all. We use the programmes of study as a starting point, and link the
themes into these, making cross-curricular links throughout the seven areas of learning, with a higher
focus on the prime areas. We provide a child-centred curriculum that is responsive to the needs
and next steps of all individuals.

We follow the steps:

We observe

So we plan

As aresult, the impact is...

Our Key Principles

As part of our practice we:

Provide a broad and balanced curriculum, based on the EYFS, across the seven areas of
learning, using play as the vehicle for learning

Promote equality of opportunity and anti-discriminatory practice. We provide early
intervention for those children who require additional support

Work in partnership with parents and within the wider community

Plan challenging learning experiences, based on the individual child’s interests and
programmes of study, that are informed by observations, conversations, interactions and
assessments.

Provide opportunities for children to engage in activities that are adult-initiated and chila-
initiated, supported and scaffolded by the adult

Provide opportunities for children to rehearse and apply what we have taught them
Provide a secure and safe learning environment indoors and out

Provide an accessible and enabling environment that is relevant to their life and
encourages progression of skills

Build positive relationships with the children and promote quality interactions with children
that move learning forward



Every child is a unique child who is constantly learning and can be resilient, capable,
confident and self-assured. Children are born ready, able and eager to learn.
At Tudor school we use the Unique child as our starting point to create an environment of
learning opportunities...
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INTENT, IMPLEMENTATION, IMPACT

In the table below are the Tudor school values what we strive for our early years children before
they transition to key stage one. As children begin at Tudor, we look at what tools and skills they
have to start with, we then provide opportunities for them to access on their learning journey, see
below, and then analyse at different stages throughout the year the impact of these opportunities
on their overall development.
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What is our intent?

How we will implement it?

To become aspirational in everything they do
- To develop alove of learning and know
how to direct their own learning
- Toset themselves challenges to overcome
and enjoy the process of their
achievements.
- To become creative and critical thinkers

Provide and promote an enabling
environment that is led by the children’s
interests

Encourage children to meet their goals by
providing good quality resources so they
can follow plan, predict, test and evaluate
their ideas

To become confident communicators and writers

- To develop and enrich their vocabulary
through quality conversations

- To ask and answer questions with
confidence and detail

- To begin and expand on their phonic
knowledge to become independent and
creative writers

Provide high quality inferactions that enrich
and extend their vocabulary

Always be responsive to children’s questions
and fascinations

Provide well-planned, multi-sensory phonics
and literacy lessons that encourage and
promote independent talking and writing

To become a successful member of the community
- To be accepting of others similarities and
differences
- To be polite, kind and respectful
- To begin to understand their role in the
community and the wider world

Learn about and explore a range of
cultures within the local community
Engage with celebrations

Fill the environment with resources that
reflect the local community and the wider
world

Regularly discuss the golden rules

To become stimulated by an engaging curriculum
that utilises high quality thematic links
- To express their fascinations and follow their
own investigation
- To select and use a range of resourcesin a
variety of ways
- To getinvolved in all aspects of the Tudor
curriculum

Set daily and weekly challenges linked to
the skills we want children to learn so they
can achieve them independently
Create arich curriculum that promotes
cultural capital opportunities for all

Link the programmes of study to the
children’s interests and themes to build
opportunities where the children cannot
wait to learn and explore

To be happy and secure so they can embrace new
challenges
- To welcome challenge
- To be able to flourish independently or as
part of a group
- To be able to take and manage risks

Use the golden rules to instill the Tudor ethos
Use the colour monster resource to discuss
the importance of positive wellbeing
Provide and promote activities that support
and develop children’s personal and social
development

To have a love for the natural environment and the
world around them
- To be able to learn in a range of
environments, both indoors and out
- Torecognise and use a range of skills that
they can apply to different areas
- To be able to identify features of the
outdoor environment

Provide suitable clothing to explore the
outdoor areas in all weathers

Create an outdoor learning environment
that arouses, challenges and excites
children’s imagination to explore the great
outdoors

Provide learning opportunities that extend
children’s skill progression

To become fascinated and excited by a range of
books
- To enjoy engaging with a range of stories
- To use books to find out information and
extend their learning
- To know how to use a book independently

Create an environment that is rich in high
quality fiction and non-fiction books across
all areas of learning

Timetable whole class, group and individual
opportunities for children to retell and listen
to familiar stories




What is the impact?

When you walk into Tudor Early Years you will see...

- Positive interactions

- Children accessing the environment independently

- Happy and confident children

- Engaging activities

- Sharing, and playing cooperatively and collaboratively
- Listening fo one another

- A calm but stimulating environment

- Children embracing new challenges

- Inquisitive conversations

- Asense of belonging

Foundation Stage Curriculum

We plan an exciting and challenging curriculum based on our observation of children’s needs,
interests, and stages of development across the seven areas of learning to enable the children to
achieve and exceed the early learning goals.

All the seven areas of learning and development are important and inter-connected.

Three areas are particularly crucial for igniting children's curiosity and enthusiasm for learning, and
for building their capacity to learn, form relationships and thrive.

These three areas are the prime areas:
Communication and Language

Physical Development

Personal, Social and Emotional Development

Children are also supported through the four specific areas, through which the three prime areas
are strengthened and applied.

The specific areas are:
Literacy

Mathematics
Understanding the World
Expressive Arts and Design

Children are provided with a range of rich, meaningful first-hand experiences in which children
explore, think creatively and are active. We aim to develop and foster positive attitudes towards
learning, confidence, communication and physical development.

As a team, planning begins with the children’s interests. We then link it to the programmes of study
and provide experiences in all seven areas of learning, also looking at how we can build on skills
that the children already have.

Practitioners working with the youngest children in Nursery will focus strongly on the three prime
areas, which are the basis for successful learning in the other four specific areas. The three prime
areas reflect the key skills and capacities all children need to develop and learn effectively, and
become ready for school. The balance will shift towards a more equal focus on all areas of learning
as the children move through the Early Years and grow in confidence and ability within the three
prime areas.



Children have whole group and small group times which increase as they progress through the EYFS
with fimes for a daily phonics session, teaching aspects of Mathematics and Literacy, including
shared reading and writing.

Characteristics of effective learning

The EYFS also includes the characteristics of effective learning. All early years practitioners plan
activities, teach and challenge children based on these characteristics. They highlight the
importance of children’s attitude to learning and their ability to play, explore and think critically
about the world around them. The three characteristics are;

o playing and exploring - children investigate and experience things, and ‘have a go’

o active learning - children concentrate and keep on trying if they encounter difficulties,
and enjoy achievements

o creating and thinking critically - children have and develop their own ideas, make links
between ideas, and develop strategies for doing things

Learning through play

The curriculum is delivered using a play-based approach as outlined by the EYFS. ‘Each area of
learning and development must be implemented through planned, purposeful play and through a
mix of adult-led and child-initiated activities.’

Learning through play underpins our approach to teaching and learning in the Foundation Stage.
Young children learn best from activities and first-hand experiences that interest and inspire them
to learn. Therefore, we provide children with stimulating, active play experiences in which they can
explore and develop their learning to help them make sense of the world around them. We
encourage children to free-flow between the indoors and outdoors to ensure the children are
provided with a wide range of stimulating experiences. Children have opportunities through their
play to think creatively and critically alongside other children. They are able to practise skills, build
upon and revisit prior learning and experiences at their own level and pace. Play gives our children
the opportunity to pursue their own interests, inspires those around them and consolidates their
understanding and skills. The children learn to adapt, negotiate, communicate, discuss, investigate
and ask questions.

We plan a balance between children having fime and space to engage in their own child-initiated
activities and those that are planned by the adults. During children’s learning through play
opportunities, early years practitioners take an active role in child-initiated play through observing,
modelling, facilitating, teaching and extending play, skills and language. In planning and guiding
children's activities, we reflect as practitioners on the different ways that children learn in our setting
and adapt when necessary.



Assessment

Throughout nursery and reception children’s knowledge, understanding, skills and achievements
are assessed and tracked. We use the developmental stages set out in the document
‘Development Matters in the Early Years Foundation Stage (EYFS)' as a set of stepping stones to
guide us through the skills we will teach the children. In reception, we use a range of assessment
tools to identify gaps in learning, particularly in Communication and Language such as the Welcom
screening, and the NELI assessment tool. The baselines collated, work alongside the Reception
Baseline Assessment to identify next steps in learning. Daily assessments are made of target children,
exploring skill progression and gaps in the prime areas that we will plan into our curriculum.

As part of our daily practice, our assessments are gathered from a range of sources; talkking and
playing with the children, observations of the children in play and learn, and adult led activities. We
identify and note areas of interest that children want to explore further, and write these on our main
whiteboard to feed into our weekly planning. We highlight any ‘Wow moments’ of significant
progress/ learning and add these to tapestry. The whiteboard system helps to identify any children
that are not making progress and therefore plan targeted support to bridge the gaps. We also
make assessments through discussions with parents and carers. We record observations on an online
program called Tapestry. An online learning journey is created for each child which builds a picture
of the children’s strengths and achievements and enables us to plan for children’s next steps in
learning. This allows parents to contribute to the observations and assessments made by staff, and
of their own observations from home.

In the Autumn and Spring terms, parents are invited to attend a parent’s evening where they can
discuss their child’s progress with their child’s teacher. In the Spring term, parents are given a ‘mid-
year report’ that provides key information on the learning opportunities that are provided. Next
steps are also shared and this supports the parents with how to help the child progress academically
and socially.

Within the final term of Reception class, we assess children’s knowledge, skills and understanding.
The children’s progress will continue to be tfracked throughout the foundation stage and will be
assessed against the ELG’s at the end of reception. These assessments will be used to establish an
end of foundation stage achievement and learning profile for each child based on the Early Years
Foundation Stage Profile. The parents will be provided with a final report based on their child's
development against each of the Early Learning Goals and the characteristics of their learning.
Parents/carers are then given a further consultation to discuss these judgements with the Reception
class teacher, if necessary in preparation for Year 1.



Skills-based Approach

This is the second year of our new skills-based curriculum. We have created a document that
outlines progression of skills from the start of nursery to the end of reception. There are twelve areas
of focus, which intertwine with each other in both the indoor and outdoor areas. The document
ensures we are modelling and teaching children key skills in their play and modelling key vocabulary
linked to the skills. Within an area of the learning there are key behaviours we are teaching the

children so their learning and experiences are constantly developing and growing.

See below for an example:

Area: PAINTING AREA

Behaviour | Mixing Printing Mark making / Resources to Vocab
painting facilitate play
| Emerging -experiments with colour ~§)§!1lorrs pnnting with -covers the paper in paint | -paint brushes Tool names
skill mixing but with no different objects -paints in random -poster paint
intention to mix a certain -prints randomly on paper | directions “water Mix
colour -puts printing tool mto -palettes Brush
! paint then prints on paper Print
Developing -uses primary colours to -paints onto chosen | -uses honzontal and Different sized paint Primary
skill mix secondary colours | printing tool before | vertical brush strokes to brushes Secondary
-explores the properties of | printing | pnint Powder paint Stroke
colours as they mix -takes time when printing | -paints a desired picture Poster paint Dab
-mixes colour for a desired -gives meaning to the Mixing cards
purpose marks they make Water
Palettes
E ! Range of paper
Extended -experiments with different | -prints to create patterns -express their thoughts Mixing cards Tone
skill tones and shades and pictures | and ideas with paint Paint sample cards Shades
-makes choices about what | -prints with a range of | -observes objects on Different sized paint Thin / thick
colours they will mix colours display when painting and | Brushes Honzontal / vertical
-mixes an intended colour -carefully pians where they | responding with paint Range of paper artist
for an intended purpose will print and what they | -uses a range of Choice of working
will print movements and brush horizontally or vertically
strokes to paint (casel or table top)
Artwork examples from
artists
Safety

Children’s safety and welfare is paramount. We create a safe and secure environment and provide
a curriculum which teaches children how to be safe, make choices and assess risks. We have
stringent policies, procedures and documents in place to ensure children’s safety.

We promote the good health of the children in our care in numerous ways, including the provision
of nutritious food, following set procedures when children become ill or have an accident.

Please see our separate policies and procedures on Health and Safety and Child Protection.

Inclusion

We value all our children as individuals at Tudor Primary School, irrespective of their ethnicity, culture,
religion, home language, background, ability or gender. We plan a curriculum that meet the needs
of the individual child and supports them at their own pace so that most of our children achieve
and even exceed the Early Learning Goals. We strongly believe that early identification of children
with additional needs is crucial in enabling us to give the child the support that they need and in
doing so, work closely with parents and outside agencies.

Early Years Pupil Premium — we will endeavour to identify our least advantaged pupils and inform
parents or carers of their opportunity to apply for their child’s entitlement to extra funding in school.
All extra funding we receive will be used to support areas in which we identify that the child will best
benefit. We will frack children’s progress to ensure that they are making good progress and to
ensure that support is adjusted to target specific areas as the child develops.



Parents as Partners

We strive to create and maintain partnership with parents and carers as we recognise that together,
we can have a significant impact on a child’s learning. We welcome and actively encourage
parents to participate confidently in their child’s education and care in numerous ways. Blogs are
shared with parents to ensure they are more aware of what is happening in school and how to
support children at home.

Working with other services and organisations is infegral to our practice in order to meet the needs
of our children. At fimes we may need to share information with other professionals to provide the
best support possible.

We draw on our links with the community to enrich children’s experiences by taking them on outings
and invitihg members of the community into our setting.

Transition

Transitions are carefully planned for and time given to ensure continuity of learning. At any transition,
we acknowledge the child’s needs and establish effective partnerships with those involved with the
child and other settings, including nurseries and child-minders. Children attend introductory sessions
to Nursery and Reception to develop familiarity with the setting and practitioners. They receive a
letter containing photos of the setting and all staff, and complete a ‘Unique Child’ booklet. We now
host two open stay and play sessions for parents and children to attend to visit their new setting,
meet the staff and become familiar with their new learning environment. We hold an evening
welcome meeting for parents/ carers to meet the staff, ask any questions and learn about
expectations for starting Tudor school.

In the final term in Reception, the Year 1 teaching feam are able to meet with the Early Years staff
and discuss each child's development against the Early Learning Goals in order to support a smooth
transition to Year 1. This discussion helps the Year 1 teacher to plan an effective, responsive and
appropriate curriculum that will meet the needs of all children. Children begin Tudor with a wealth
of information from the new starter pack provided at the beginning of the year which sets out the
expectations we have when attending Tudor school.

Please refer to our Transition policy for further guidance.



Early Years Foundation Stage at Tudor!

‘The EYL has continued to strengthen the curriculum plans, so that the
knowledge, skills, and specific vocabulary children needed to learn is
collated within each subject, to show progression in learning, from
Reception to Year 1 and beyond. The EYL recognises the importance of
further developing the sequenced progression of learning linked fo
specific skills and vocabulary e.g. for printing, fixing skills, mark making and
more across different curriculum subjects. These sequences show the
learning for each skill from nursery into reception at three different
levels. Sharing these sequences are part of the ‘morning meetings’ to
support adult interactions and CPD. The EYL wants to continue to
develop the curriculum, by adding more skills progressions guidance, for
specific aspects that will support effective and challenging teaching and
empower the EY practitioners to know how to move learning forward for
each child.’

‘The EYFS enables children to access a wide range of resources.
Children feel they ‘belong’ in their classroom environment. We support
children’s emotional wellbeing and the development of children’s
social, communication and language skills. Children demonstrate
increased confidence and use a wide vocabulary range. There are set
challenges to further develop elevated levels of engagement.’

‘The skills progression document, expectations and linked vocabulary
are shared with all the team during morning meetings. These meetings
provide the foundations for bespoke engagement with each child and

support achievement, across the curriculum.
Children demonstrated independence as they accessed their own
resources, and help each other collaboratively, with one child saying, “I
can help”, you when another child was struggling to get some tape to
fix their model.
It was noted that all children were purposefully engaged in learning,
and in particular, children were keen to write.’

‘The priority to improve children’s literacy skills was evident with an
emphasis on early reading and writing throughout the EYFS. The phonic
lessons observed included children recapping on previously taught
phonemes and introduction to a new phoneme, in a well-planned and
systematic manner. Children with special educational needs and/or
disability (SEND) were supported by additional adults enabling them to
fake part in the main body of the lesson. One practitioner was
particularly proactive and spotted a child struggling to engage and
invited the child to come and work with the child with SEND, meaning
both children successfully took part in the lesson. The children
concenfrated and were motivated to take part due to the fun and
interactive approach adopted by the teacher.’




